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Abstract

This study aimed to investigate the relationship between social skills and perceived teacher
support with students' academic boredom. The research method was a descriptive correlational
study. The statistical population of this study encompassed all male and female students in the
sixth grade of elementary school in Ardabil city who were studying in the academic year 2023-
2024. The research sample consisted of 80 students (40 boys and 40 girls) who were recruited
from schools in Ardabil District 1 through convenience sampling. Data were collected using, the
academic boredom questionnaire, teacher support perception questionnaire, and social skills
guestionnaire were used. For data analysis, SPSS-23 statistical software, Pearson correlation
tests, and multiple regressions were used. According to the results of the analysis of variance and
regression statistical indicators, the F value obtained from the relationship between perceived
teacher support and social skills with students' academic boredom is significant (F=10.173,
P<0.001), indicating that perceived teacher support and social skills can explain part of the
changes related to students' academic boredom. The components of perceived teacher support
and social skills have a significant relationship with students' academic boredom (R=0.753) and
explain 0.56 of the changes related to students' academic boredom in total (R2=0.56). These
findings suggest that students possessing positive social skills generally attract more attention
from the teacher and therefore are more likely to receive more support from the teacher, which
in turn can reduce academic boredom and lead to greater academic success.
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1. Introduction
Children, similar to other members of society, require mental well-being, emotional regulation,

and coping strategies for everyday challenges. In the meantime, improving the quality of life of
children affects their family-social relationships, decision-making power, and reducing
emotional-behavioral tensions (Beckman, et al., 2023). Often, various problems and discomforts
that children and adolescents experience in the field of mental health manifest themselves in the
form of academic boredom and ultimately dropping out of school (Hilal, et al., 2024). Boredom
represents a passive negative emotional state that is characterized by students' reduced
participation, diminished motivation, negative experiences such as having adverse emotions,
low-level physiological arousal, task-unrelated thoughts, mental prolongation of time, and
avoidance of academic tasks (Cabras et al., 2023). Boredom leads to negative consequences for
the individual or those around them (Borgonovi et al., 2023). Academic boredom is a long-term
emotional response to school-related stressors (Tempelaar & Niculescu, 2023), an unpleasant
experience that occurs during study, homework, and even in the classroom, and is associated
with symptoms of emotional exhaustion, pessimism, and academic inefficiency (Zhao & Yang,
2022).

It appears that one of the important factors influencing the reduction of boredom and
academic achievement of students is social support from important people in educational
environments, including teachers (Zhao & Yang, 2022). Since students spend a lot of time in
school, teachers are an important source of social support throughout their school years
(Ramazani et al., 2019). Teacher support can increase students' intrinsic motivation to complete
their homework and work to the best of their ability. Students who perceive more support from
their teachers experience less negative and more positive emotions (Prananto et al., 2025). In
fact, students perceive that they are supported and that they are given practical and useful help
(Abbasi et al., 2019). Researchers have found that if teachers provide more emotional,
educational, and social support, students show more behavioral achievements. Therefore,
teacher emotional support plays a significant role in students' enjoyment and academic
achievement (Wang & Wang, 2024; Shen et al., 2024). Perceived support from teachers creates
a positive feeling and motivation in students. The necessity of effective and efficient guidance of
students is not hidden from anyone, and the belief that the teacher is the only person who can
continuously influence students with his guidance has become very strong (Asghari & Mianabadi,
2021). Research indicates that emotional and instructional support from teachers can enhance
motivation and reduce academic stress among students. In particular, the perception of teacher
support can have a positive impact on students’ academic attitudes and their feelings towards
the school environment (Brown & Taylor, 2021).

Another factor associated with students' academic boredom is difficulty with social skills.
Social skills are a set of acceptable learned behaviors that enable an individual to interact
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effectively with others and avoid irrational social reactions (Vander Stouwe, 2021). Social skills
encompass communication abilities, collaboration, and conflict resolution, which can have
profound effects on students’ social and academic relationships (Smith & Jones, 2020). Social
skills are a set of behaviors that are acquired through observation, modeling, practice, and
feedback, and include verbal and nonverbal behaviors, are mostly interactive, maximize social
reinforcement, and are developed based on the characteristics and environment in which the
individual is located and grow through training (Shayeg et al, 2021). In other words, social skills
refer to the desirable learned skills that enable an individual to behave favorably with others and
improve the quality of life (Gregi, 2022). The issue of socialization and the ability to interact with
others and establish a desirable social relationship in appropriate and productive ways is
particularly significant at all stages of life. According to research evidence, children who have
acquired sufficient social skills are more successful in establishing relationships with peers (Asher
& Tayler, 2001) and learning in an educational environment (Walker & Hopes, 2003) than children
who lack these skills. Studies have shown that students with strong social skills typically perform
better in educational environments and experience lower levels of academic boredom (Doe,
2019). In this regard, Sheykholeslami & Saiedesmaeel Ghomi have pointed out in a study that
students with poor academic performance with an optimistic outlook had significantly less
academic boredom than students without an optimistic outlook. Sobhi-gharamaleki et al. (2019)
found in a study that social skills could lead to students' adaptation to school with their peers.

Despite extensive research, there are significant gaps in the existing literature. Most studies
have examined the effects of social skills and teacher support separately, with less attention
given to the combined relationship between these two factors and their impact on students’
academic boredom. This issue not only aids in a better understanding of the causes of academic
boredom but can also lead to the design of more effective educational and supportive programs.
This study aims to fill this research gap by investigating the relationship between social skills, the
perception of teacher support, and academic boredom among students. The findings of this
research could assist teachers and educational administrators in developing better strategies for
supporting students and reducing their academic boredom. Therefore, in light of the
aforementioned points, the objective of the present study is to examine the relationship between
social skills and the perception of teacher support with academic boredom among students.

2. Method

The research method was a descriptive correlational study. The statistical population of this study
encompassed all male and female students in the sixth grade of elementary school in Ardabil city
who were studying in the academic year 2023-2024. The research sample consisted of 80
students (40 boys and 40 girls) who were recruited from schools in Ardabil District 1 through
convenience sampling. The inclusion criteria for this study require participants to be students in



Excessive Use of Digital Devices and Autism. .. 6(2) (2025) 27-38 30

the fifth or sixth grade, as well as to express a willingness to participate by completing an ethical
consent form. The Exclusion criteria consist of two main points: first, any student who submits
an incomplete questionnaire will be excluded from the study; second, students who provide
random responses or demonstrate a lack of attention to the questions will also be excluded. The
following tools were used to collect data:

1. Academic boredom Questionnaire: This questionnaire was designed by Pekrun (2005). The
boredom questionnaire has 22 questions and its aim is to assess the level of academic boredom
from different dimensions (class boredom, learning boredom). The questionnaire was designed
using a five-point Likert scale, which is one of the most common measurement scales. The above
guestionnaire is scored from strongly disagree (1) to strongly agree (5). This questionnaire has
two dimensions; classroom boredom (questions 1-11) and learning boredom (questions 12-22).
In a study by Delavarpoor & Hossein Chari (2016), the reliability of this tool was found to be 0.92
using Cronbach's alpha coefficient.

2. Teacher’s Perceived Support Scale: This questionnaire was designed by Metheny, McWhirter
& O’Neil (2008) and consists of 21 questions and four components: guidance (questions 3, 4, 6,
7,9, 10, 11, 18); positive attention (questions 5, 8, 11, 14, 15); expectations (questions 1, 2, 13,
16, 17); and accessibility (questions 2, 19, 20). The scoring of this questionnaire is based on a five-
point Likert scale, which ranges from strongly disagree (1) to strongly agree (5). The concurrent
validity of this questionnaire with the Farmers Teacher Support Scale was reported to be 0.79
and the Cronbach’s alpha coefficient was reported to be 0.89 (Ramazani et al., 2019).

3. Social Skills Questionnaire: This questionnaire was designed by Matson (1983) and has 56
guestions and its aim is to measure social skills from different dimensions, appropriate social
skills (questions 1-18); antisocial behaviors (questions 19-29); aggression and impulsive behaviors
(questions 30-41); superiority, high self-confidence (questions 42-47); relationships with peers
(questions 48-56). The reliability of this scale was reported by Matson et al. (1983) as 0.85 for the
entire scale. In Iran, the reliability of Matson's social skills scale was obtained by Yousefi & Khayer
(2002) using the Cronbach's alpha method as 0.86 for the entire scale.

Ethical Considerations:

It was deemed that there were no procedures that could affect the physical or psychological
integrity of the participants. In addition, the authors also considered the following:

1. Informed and voluntary consent forms for participation in the research were obtained in
writing from the parents of the students and the students themselves.

2. Information regarding the implementation of the study was explained to the parents and the
students, and they were given sufficient opportunity to ask any questions they had.
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3. Participation in this research was voluntary, and participants could refuse to answer questions
at any time they wished.

4. The confidentiality of the information was emphasized, and the collected data would only be
used for the purposes of the research.

5. The methods and topics of the research were consistent with the social, cultural, and religious
values of the community.

Procedure

| would like to clearly state that the participants in our study were specifically fifth and sixth-
grade students. These two age groups possess the cognitive and linguistic capabilities necessary
to understand and respond to questions related to social skills and teacher support. To ensure
proper comprehension of the questions and the collection of valid data, we conducted a pilot
test with a small group of fifth and sixth-grade students before the main study. This helped us
verify that the questions were clear and understandable, allowing us to make any necessary
adjustments. Once we were confident that the students comprehended the questions correctly
and understandably, we distributed the research questionnaires to the target group. At the
beginning of the questionnaire, we provided clear and concise instructions to guide the students
on how to complete it. Additionally, researchers were available to assist the participants in case
of any ambiguities or questions.

3. Results
The study included a total of 80 students, comprising 40 boys (50%) and 40 girls (50%). The

participants were in the fifth and sixth grades, with an age range of 10 to 12 years. According to
self-reported data, the socio-economic status of students in the boys’ group was as follows: 20%
(8 students) had a poor economic status, 42.5% (17 students) had an average economic status,
and 37.5% (15 students) had a good or excellent economic status. In the girls’ group, 7.5% (3
students) had a poor economic status, 35% (14 students) had an average economic status, and
57.5% (23 students) had a good or excellent economic status.

Table 1. Correlation matrix examining the relationship between social skills and perception
of teacher support with students' academic boredom

Correlations
Variable 1 2 3 4 5 6 7 o
1. Academic P Clarson :
boredom Correlation
Sig. (2-tailed)
2. Guidance Pearson _ |

Correlation 323"
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Sig. 2-tailed) ;"
Pearson - .80 1
3. Positive attention Correlation '34200 6 00
Sig. (2-tailed) ) 0
Pearson - .65 5 1
. Correlation 341 0™ 76™
4. Expectations 00 00 0
Sig. (2-tailed) ' ’ ’
2 0 00
Pearson - .67 ) .6 1
5. Accessibility Correlation .25?)2 0 0 77 . 78 .
Sig. (2-tailed) ’ ’ ’ ’
2 0 00 00
Pearson - 11 .1 .0 .1 |
6. Appropriate social Correlation 266" 9 20 24 56
skills . . .01 29 2 .8 .1
Sig. (2-tailed) 7 5 90 29 63
Pearson .30 .03 - .0 1 - |
7. Antisocial Correlation . 4 .013 24 89 .005
behaviors . . .00 .76 9 .8 .0 9
Sig. (2-tailed) 7 7 08 30 94 65
Pearson 29 .00 .0 .1 .1 .0 4 1
8. Impulsivity and Correlation I 4 60 24 84 29 36"
aggressive behaviours . e .00 97 5 2 .1 .8 .0
Sig. (2-tailed) 9 0 95 73 02 02 00
Pearson .01 .07 .0 .0 1 1 2 45 1
9. Supremac Correlation 4 9 67 44 86 22 83" 0™
- Supremacy Sig. (2-ailed) 90 48 5 7 0 2 0 .00
& 5 7 56 01 99 79 11 0
Pearson - 27 2 2 3 3 1 - -
10. Peer Correlation 292* 5" 41" 57" 33* 42™ 91 302 .644™"
relationships . . .00 .01 .0 .0 .0 .0 .0 .00 .00
Sig. (2-tailed) 8 3 31 21 03 02 89 7

**_ Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

Pearson correlation coefficient to examine the relationship between perceived teacher support and social
skills with students' academic boredom was used. Based on Table 1, it was determined that there is a
negative and significant relationship between the components of teacher support perception, such as
guidance, positive attention, expectations, and accessibility with academic boredom (P<0.01). There is also
a positive and significant relationship between social skills components, including appropriate social skills
and peer relationships with academic boredom (P<0.01). There is also a positive and significant relationship
between antisocial behaviors, aggression, and impulsive behaviors with academic boredom (P<0.01).
However, there was no significant relationship between superiority and academic boredom (P>0.05).

Table 2 Model Summary

Model Summary
Adjusted R
Square

1 7532 567 S11 20.46727

Model R R Square Std. Error of the Estimate
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Table 3 Summary of variance analysis and regression model of the relationship between
social skills and perception of teacher support with students' academic boredom

ANOVA
Mean
Model Sum of squares df F P
square
1 Regression 38353.574 9 4261.508 10.173 .000?
Residual 29323.626 70 418.909
Total 67677.200 79

In order to investigate the ability to predict students' academic boredom scores based on
perceived teacher support and social skills, multiple linear regression was used. According to the
results of the analysis of variance and regression statistical indicators, the F value obtained from
the relationship between perceived teacher support and social skills with students' academic
boredom is significant (F=10.173, P<0.001), which indicates that perceived teacher support and
social skills can explain part of the changes related to students' academic boredom. The
components of perceived teacher support and social skills have a significant relationship with
students' academic boredom (R=0.753) and explain 0.56 of the changes related to students'
academic boredom in total (R?=0.56). In addition, if the study sample is generalized to the main
population, this component is able to explain 0.51 of the variances with students' academic
boredom (Adjusted R Square=0.51).

Table 4 Statistical indicators of regression of social skills and perception of teacher support
with students' academic boredom

Unstandardized Standardized
Model Coefficients Coefficients ¢ p
Std.
B Beta
Error
6.97
(Constant) 117.397 16.828 6 .000
Guidance -2.736 .759 -.406 3.604 .001
Positive attention -1.884 815 -.247 7312 .024
Expectations -2.459 .828 -.307 5970 .004
Accessibility .845 1.489 .061 .568 572
Appropriate social skills -.495 210 -218 53 5_8 .021
.. . 2.34
Antisocial behaviors 752 321 210 .022
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Impulsivity and 866 229 370 37T 000
aggressive behaviours 7

Supremacy .027 457 .007 .058 954

Peer relationships -.925 384 -.279 2 406 .019

According to the results in Table 4, it was found that the perception of teacher support and
social skills have the ability to significantly predict students' academic boredom.

4. Discussion

The aim of the present study was to investigate the relationship between social skills and
perceived teacher support with students' academic boredom. Based on the first finding of this
study, it was determined that there is a negative and significant relationship between perceived
teacher support and students' academic boredom. This finding is consistent with the results of
Ghanizadeh & Jahedizadeh (2016); Kinman & Johnson (2019); Tvedt et al, (2021) and Wang et al.
(2024). Teacher support plays a crucial role in the learning process, significantly impacting the
enhancement of motivation and the reduction of academic boredom among students. Previous
research has shown that both academic and emotional support from teachers is associated with
greater success, less failure and withdrawal, higher academic competence, fewer instances of
misconduct, and increased focus among students. Conversely, the lack of teacher support can
serve as a risk factor for emotional problems among adolescents (Tvedt et al., 2021; Kinman &
Johnson, 2019). The findings of the present study clearly demonstrate this connection and
elucidate it through several dimensions. The first dimension to consider is the impact of
emotional support from teachers on students’ motivation and academic engagement. According
to research by Kim and Kim (2024), teacher support is significantly related to increased
commitment and motivation among students. This study indicates that when students feel that
their teachers care for them and provide the necessary emotional support, they are likely to
exhibit greater motivation for learning and participation in educational activities. Additionally,
Taylor and Parker (2024) emphasize that positive teacher-student relationships can help reduce
academic boredom, highlighting the importance of creating supportive educational
environments. Another important aspect is the influence of teacher support on the psychological
and social well-being of students. Lopez and Martinez (2024) investigate the relationship
between teacher support and students’ well-being, revealing that teacher support can lead to a
reduction in feelings of boredom and academic stress. These findings suggest that teachers, by
fostering a supportive and positive environment, can contribute to the emotional and
psychological well-being of their students. This not only leads to a decrease in academic boredom
but can also enhance academic performance and increase student engagement. Moreover, Singh
and Gupta (2024) demonstrate in their study that emotional support from teachers plays a vital
role in boosting student motivation and engagement. This research underscores that positive
relationships and emotional support from teachers can enhance students’ sense of self-efficacy,
which in turn can help mitigate academic boredom. In conclusion, based on the existing evidence,
it can be asserted that teacher support is not only a facilitator of learning but also an effective
factor in reducing academic boredom and enhancing student motivation. These findings
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emphasize the necessity of fostering positive relationships between teachers and students and
designing supportive educational environments. In other words, strengthening emotional and
educational support from teachers can contribute to reducing academic boredom and enhancing
the motivation and academic success of students.

Based on another finding of this research, it was found that there is a negative and significant
relationship between social skills and academic boredom of students. This finding is consistent
with the results of Amini & Saamani (2021) and Sheykholeslami & Esmaeel Ghomi (2021). In this
regard, Gustavsen (2017) showed in a study that one of the factors that play a role in students'
academic adjustment and academic performance is social skills. Social skills, encompassing
effective communication, cooperation, and the ability to navigate social interactions, significantly
contribute to student engagement. Research indicates that students with strong social skills are
more likely to actively participate in classroom discussions and collaborative activities. According
to Parker and Gottman (2023), such engagement fosters a sense of involvement in the learning
process, effectively reducing academic boredom. When students feel comfortable interacting
with their peers and teachers, they tend to seek assistance, ask questions, and contribute to
group discussions, creating a more dynamic and interactive learning environment. Moreover, the
formation of positive peer relationships is integral to academic motivation. Fletcher and O’Brien
(2024) found that students who develop strong connections with their classmates experience a
heightened sense of belonging, which is crucial for fostering intrinsic motivation. This sense of
community encourages students to engage more deeply with the material and participate
actively in learning activities. In contrast, students with limited social skills often struggle to
establish these connections, leading to feelings of isolation and a subsequent increase in
academic boredom, as noted by Martinez and Lopez (2024). Additionally, social skills serve as a
buffer against academic boredom by enhancing emotional resilience. Chen and Zhang (2024)
emphasize that students with well-developed social skills are better equipped to manage stress
and academic challenges. These students are more likely to seek social support and engage in
collaborative problem-solving, transforming potentially monotonous tasks into stimulating
experiences. This ability to navigate social dynamics effectively not only helps maintain student
interest but also fosters a collaborative spirit that is essential for enriching the learning
experience.

In conclusion, the significant negative relationship between social skills and academic
boredom underscores the necessity of fostering social competencies within educational
curricula. By integrating social skills training—through cooperative learning initiatives, conflict
resolution workshops, and peer mentoring—educators can create a more engaging and
supportive learning environment. As emphasized by Johnson and Lee (2024), such interventions
can significantly enhance student motivation and satisfaction, thereby reducing feelings of
boredom. Ultimately, these findings highlight the importance of prioritizing both academic and
social development in educational strategies. By equipping students with the interpersonal skills
necessary for success, educators can promote not only academic achievement but also a more
fulfilling and engaging educational experience. Addressing academic boredom through the
enhancement of social skills can lead to a more dynamic classroom atmosphere, facilitating
better learning outcomes and improved student well-being.
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Among the limitations of the research, it should be noted that elementary school students do
not have enough knowledge about themselves and the effects of culture and the region of life
cannot be ignored. The failure to complete the questionnaires accurately and correctly by the
students was another limitation of this research. Therefore, considering that schools are the first
formal environment where students and teachers are important social figures for students, it it
is recommended that teachers increase their motivation by paying sufficient attention and
providing proper and timely support to students so that children do not become academically
bored. In addition, by involving students in class activities that have a social aspect, they allow
students to strengthen their social skills and, as a result, prevent boredom.

Authors' contributions
The authors participated in all stages of the research.

Conflict of interests
Authors confirm that there are no relevant financial or non-financial competing interests to this
study.

Acknowledgements
The authors consider it necessary to express their sincere gratitude to all the participants in this
research.

References

Abbasi, M., Shahkarami, M., & Aalipour, K. (2019). An investigation of the relationship between Teacher
and Peer Support with Academic Engagement with regard to the mediating role of Academic
Competence. Teaching and Learning Research, 16(1), 27-35. doi: 10.22070/tIr.2019.3002

Amini, S., Saamani, S. (2021). Causal Modeling of Student Social Support, Academic Skills and Academic
Self-efficacy. Biannual Journal of Applied Counseling, 11(1), 1-20. doi: 10.22055/jac.2021.36164.1780.

Asghari A, Mianabadi H. (2021). Comparing Teacher Support Understanding, Self-Handicapping, and
Academic Meaning in Students with and Without Dyslexia. MEJDS. 11 :202-202

Asher. S., & Taylor, A. (2001). The social outcomes of mainstreaming: Sociometrist assessment and
beyond. Exceptional Children Quarterly. 12(1), 12-39.

Beckman L, Hassler S, Hellstrom L. Children and youth's perceptions of mental health-a scoping review of
qualitative studies. BMC Psychiatry. 2023 Sep 14;23(1):669. doi: 10.1186/s12888-023-05169-x. PMID:
37710217; PMCID: PMC10503183.

Borgonovi, F., Pokropek, M., & Pokropek, A. (2023). Relations between academic boredom, academic
achievement, ICT use, and teacher enthusiasm among adolescents. Computers & Education, 200,
104807.

Brown, L., & Taylor, R. (2021). Teacher Emotional Support and Student Motivation: An Empirical Study.
International Journal of Educational Research, 112, 101859.

Cabras C, Konyukhova T, Lukianova N, Mondo M, Sechi C. (2023). Gender and country differences in
academic motivation, coping strategies, and academic burnout in a sample of Italian and Russian first-



37 Dehghan &
Hosseinzadeh

year university students. Heliyon. 29(6),e16617. doi: 10.1016/j.heliyon.2023.e16617. PMID:
37260901; PMCID: PMC10227335.

Dan, Y., Zhang, Y., & Chen, T. (2024, September). Perceived Teacher Support and Academic Burnout
among Lower Secondary School Students: Academic Self-efficacy and Academic Emotions as
Mediators. In Proceedings of the 2024 International Symposium on Artificial Intelligence for Education
(pp. 589-593).

Delavarpoor, MA., & Hossein Chari, M. (2016). Explaining academic frustration based on personality traits
and coping strategies. Journal of Research in Educational Systems, 9(31), 91-126.

Doe, J. (2019). The Impact of Social Skills on Student Engagement and Academic Burnout. Educational
Research Review, 14(1), 25-38.

Ghanizadeh, A., & Jahedizadeh, S. (2016). EFL teachers’ teaching style, creativity, and burnout: A path
analysis approach. Cogent Education, 3(1), 1151997.

Gregi, S. (2022). A comparative study of the model of the relationship between social skills and executive
functions in children with and without stuttering, master's thesis in educational psychology, Payam
Noor University, Isfahan province. (In Persian).

Gustavsen, A. M. (2017). Longitudinal relationship between social skills and academic achievement in a
gender perspective. Cogent Education, 4(1), 1411035.

Hilal, M., Khabbache, H., & Ait Ali, D. (2024). Dropping out of school: A psychosocial approach. Advances
in Medicine, Psychology, and Public Health, 1(1), 26-36.

Jafari B, Sadeghi J, Akbarnataj Shub N, Mohammadzadeh Adamla’ee R. (2024). Investigating the Mediating
Role of Environmental Support in the Relationship between School Engagement and Academic
Boredom in Students’ Learning. QJFR. 21 (2),133-146.

Kim, H. J., & Kim, S. (2024). Teacher Support and Student Engagement: A Longitudinal Study on the Impact
of Teacher-Student Relationships. Educational Psychology Review, 36(1), 123-145.

Kinman, G., & Johnson, S. (2019). Special section on well-being in academic employees. International
Journal of Stress Management, 26(2), 159-161.

Lopez, C. A., & Martinez, R. (2024). Exploring the Connection Between Teacher Support and Student Well-
being: Implications for Reducing Academic Burnout. Journal of Educational Psychology, 116(3), 345-
367.

Matson, J. L., Rotatori, A. F., & Helsel, W. J. (1983). Development of a rating scale to measure social skills
in children: The Matson Evaluation of Social Skills with Youngsters (MESSY). Behaviour Research and
Therapy, 21(4), 335-340.

Prananto, K., Cahyadi, S., Lubis, F.Y. et al. (2025). Perceived teacher support and student engagement
among higher education students— a systematic literature review. BMC Psychol 13, 112 (2025). .

Ramazani, M., Khamesan, A. Rastgoumoghadam, M. (2019). The relationship between the perceived
social support from teacher and academic engagement: The mediating role of academic self-
regulation. Journal of Educational Innovations, 17(4), 107-124.

Shayeg M, Barzegar bafrooei K, Rahimi M. (2021). The Role of Family Factors in Aggression of Preschool
Children by Social Skills Intermediation. TB. 20 (1) :38-54.



Excessive Use of Digital Devices and Autism. .. 6(2) (2025) 27-38 38

Shen, S., Tang, T., Pu, L., Mao, Y., Wang, Z., & Wang, S. (2024). Teacher emotional support facilitates
academic engagement through positive academic emotions and mastery-approach goals among
college students. Sage Open, 14(2), 21582440241245369.

Sheykholeslami, A., Saied esmaeel ghomi, N. (2021). The Effectiveness of Optimism Skills Training on
Academic Boredom of Students with Poor Academic Performance. Journal of Educational Psychology
Studies, 18(43), 16-1. doi: 10.22111/jeps.2021.6475

Singh, A., & Gupta, R. (2024). Emotional Support from Teachers and Its Impact on Student Motivation and
Engagement. International Journal of Educational Research, 115, 101847.

Sobhi-gharamasleki, N., pourabdol, S., & sjjadpour, S. H. (2019). The effectiveness of social skills training
on improving social Well-being Bullying Students. Psychological Models and Methods, 9(34), 1-16.
Taylor, L. S., & Parker, J. (2024). The Role of Teacher-Student Relationships in Academic Motivation and

Engagement: A Meta-Analysis. Review of Educational Research, 94(2), 201-233.

Tempelaar, D., & Niculescu, A. (2023). Academic boredom (s): a person-centered investigation. Frontiers
in Sociology, 8, 1190872.

Tvedt, M. S., Bru, E., & Idsoe, T. (2021). Perceived teacher support and intentions to quit upper secondary
school: Direct and indirect associations via emotional engagement and boredom. Scandinavian Journal
of Educational Research, 65(1), 101-122.

Van der Stouwe, T., Gubbels, J., Castenmiller, Y. L., Van der Zouwen, M., Asscher, J. J. , Hoeve, M.... &
Stams, G. J. J. (2021). The effectiveness of social skills training (SST) for juvenile delinquents: A meta-
analytical review. Journal of Experimental Criminology, 17(3), 369-396.

Walker, D., & Hopes J. (2003). Matson evaluation of social skills with youngsters. 1st ed. Cambridge,
McGrow-Hill.

Wang, X., Yang, L., Chen, K., & Zheng, Y. (2024). Understanding teacher emotional exhaustion: exploring
the role of teaching motivation, perceived autonomy, and teacher—student relationships. Frontiers in
psychology, 14, 1342598.

Wang, Y., & Wang, S. (2024). The Joint Roles of Emotion Regulation and Teacher Support in Shaping
Academic Engagement Among Chinese Graduate Students Majoring in Foreign Languages: A
Qualitative Study. Iranian Journal of Language Teaching Research, 12(3 (Special Issue)), 93-111.

Zhao, Y., & Yang, L. (2022). Examining the relationship between perceived teacher support and students’
academic engagement in foreign language learning: Enjoyment and boredom as mediators. Frontiers
in Psychology, 13, 987554.



